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Differential Effects of Congruence and Incongruence in Parental
Educational Anxiety and Involvement on Junior High School
Students’ Learning Engagement
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Abstract: A tracking investigation was conducted on 1040 junior high school students. The response surface analy—
sis of polynomial regression was used to explore the impact of the consistency between parents’ educational anxiety
and educational involvement on junior high school students’ learning engagement as well as the role of learning
motivation. The results showed that: (1) Regarding congruence when both parents were highly congruent ( high
anxiety-high involvement) junior high school students’ learning engagement was significantly higher. However
when examined separately for the father group the relationship presented an inverted U-shaped curve with exces—
sive levels leading to diminishing returns while the mother group maintained a linear positive relationship; (2)
Regarding incongruence when both parents were at the “low anxiety-high involvement” level junior high school
students’ learning engagement was higher; (3) The learning motivation of junior high school students played a par—
tial mediating role between mothers’ educational anxiety and educational involvement on one side and learning en—
gagement on the other; no such mediating effect was found for fathers. The research results provide a new perspec—
tive for family education intervention and have important implications for promoting junior high school students’
learning engagement.

Key words: educational anxiety; educational involvement; learning engagement; academic motivation; response

surface analysis
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